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Konfervatismus in feinem Gegenjak zum Liberalismus 
in unjern Schulen. 
(Gingejandt auf Wunfd der Lehrerfonferen; von Siid-Wisconfin.) 





Werte Konferengbriider ! 

Das Thema, iiber welches ich referieren werbde, ijt Shre Wabl, 
nidt die meinige. — US id) mich entidhlop, e$ trog jeiner monumen- 
talen Worte 3u bearbeiten, galt mein erjter Gang der ftadtijden 
Pibliothef, diejem grofen Speicher der Wiljenfdhaft. Dort bemiibte 
id) mich, dem Bibliothefar deutlic) 3u maden, was ich judte. Er hatte 
mic) wunderbar jdnell begriffen und jcleppte eilfertiq gujammen, 
twas er 3u einer wiffen{daftliden Sigung fiir notig Hielt. Wher wie 
hatte der Mann mein geijtiges Verdauungsvermogen iiberjdhagt! 
Wie fein fam ich mir vor hinter dem Wall von Folianten, die fic 
wie ein doppelter FejtungSgiirtel um mich auftiirmten! . Sn diefen 
Biidern jollte aljo der Konjervatismus mit dem Liberali8mus 3u 
Selde liegen! Bch [aS und Ia; und was war da8 Refultat? Nicht 
eins der einjdlagigen Werke jdlug ein — e3 miipte denn ein falter 
Schlag gewefjen fein. Nach einer ausgedehnten Sigung verliek ich 
die Bibliothef, ohne einen eingigen fiir meine Arbeit verwendbaren 
Gedanfen mit nad Hauje 3u nehmen. DiejeS negative Ergebnis 
machte e8 mir leicht, der Verfuchung 3u widerjtehen, mid gu einer 
aiweiten Sigung einguftellen, fiir welde mir der Bibliothefar noch 
piel mehr Material in Ausjidt ftellte. Sch war iiberdies bet der 
erjten Sikung jo viel ditmmer geworden, daf ich fiir die aiveite einen 
gangliden Sujammenbruc befiirdtete. 

So bejfdhlog ich denn, mich auf daS MNeditieren gu verlegen und 
3u jehen, ob ich in bezug auf da8 geftellte Thema nicht einige Ridt- 
linien enttwicfeln fonnte, aus deren Bejpredung auch meine lieben 
Ronferengbriider mdgliderweife Nugen ziehen fonnten. Das Refultat 
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modte ich hiermit einer nachfidtigen Ronfereng zur Vervolljtandigung 
unterbreiten. 

Das Thema nennt awei Vegriffe, die wir un gewodhnlic) im 
Gegenjag zueinander denfen. Bejehen wir un8 diefe 3unadjt! 


I. Was ift Konfervatismus? 


Das Wort fommet her von fonjerbvieren, das heigt, erhalten. €8 
ijt aljo ein durdaus abjtrafter Begriff, der feine Farbung erjt durd 
das befommt, was man 3u erhalten bejtrebt ijt. An und fiir fid 
fann man aljo nicht fagen, ob Ronfervatismus etroas LobenSwertes 
oder ettvaS Schadliches ijt. €8 ijt einfad da8 Beltreben, das Be- 
ftehende, da8, was man erfahrungsgemapR al8 da8 Richtige erfannt 
hat, feftzubalten. Cine au8gepragtere Bedeutung hat jedod der Be- 
griff ,Ronfervati8mus in unfern Gdulen”. Da wir in ihnen 
nur Gute$, ja da8 Bejte gu haben vermeinen, mu da8 Beftreben, 
Diejes gu erhalten, etroaS Lobliches fein, und ift e aud) in den aller- 
meijten Fallen. Wir empfinden e3 deshalb nicht alS einen Fadel, 
wenn man un fonfervativ nennt. 

Ginen weniger guten Klang hat da8 Wort Liberalismus. Liberal 
heift frei, duldjam, nidt enghergig, geneigt, 8ugeftandnijfje gu madjen. 
Liberalismus ijt das Beftreben oder die Vereitwilligfeit, auf die An- 
fdhauungen eines andern Riidficht gu nehmen. Auch dies ijt, in den 
rechten Grengen gebhalten, nichts Verwerflidjes, felbjt wenn e8 fich auf 
die bejtehenden Einridtungen unjerer Schule bezieht. Da e8 in un- 
fern crijtliden Schulen jedoch fo mandes gibt, worin wir iiberhaupt 
feine Rongeffionen maden diirfen, und weil fid) die Forderung der 
Liberalitat mit Vorliebe gegen foldhe Dinge ridjtet, ijt e8 ein sweifel- 
haftes Lob, wenn man einem Lehrer Liberalitat nadriihmt. So viel 
gur Beleudjtung der Begriffe an fid. Wir fragen: 


II. Was ift redjter Konfervatismus in unfern Sdhulen? 


Die Schrift ermabhnt: ,,Galte, was du haft, dak niemand deine 
Rrone nehme!” Dies Wort moidte id) aud auf die drijtlide Ge- 
meindefdule und da8, was in ihr al8 wefentlide Sauptiace geboten 
wird, beziehen. Welch herrlide Giiter haben wir in ihr al8 ein Erb- 
teil bon unjern Batern iiberfommen! Da ijt erftlid) der Unterridt 
in Gotte3 Wort, in der Biblijdhen Gejdicdte und im RKatedhismus, 
den wir mit Redt alS die Sauptjade auf unferm Lehrplan anjebhen. 
Das ift ohne Brveifel die Krone, die fid) unjere driftlidje Gemeinde- 
fchule nicht rauben [affen foll. ,,Weifet meine Kinder, das Werk 
meiner Sande, 3u mir!” jpricdt der HErr. Das gejdieht aud, wenn 
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wir die aus Gottes Wort gezogenen Lehren und Grundjage auf 
unfere Sciiler amvenden. Weldhen Mugen bietet uns doch der Reli- 
gionSunterridht fiir die Erziehung unjerer Schulfinder! Gottes Wort, 
da8 wir in unfjern Sculen treiben, ijt ja daS eingige redte Er- 
gziehungsmittel. Wenn wir nun in irgendeinem Falle unjere drijt- 
lichen ErziehungSpringipien fpegiell auf ein Rind anwenden miifjen, 
weld) groken Borteil in der Erreichung unjers Swedes bietet eS da, 
daB wir nicht nur an ein Gewijjen appellieren, wie eS fic) auch bei 
Heidenfindern findet, jondern dah wir un$ an ein durd Gottes Wort 
geidharftes Gewiffen wenden fonnen, dak wir ein durd) den dhrift- 
lichen ReligionSunterricdt gelegtes Fundament vorfinden, auf weldhem 
wir unfjere Ermahnungen frudtbarlich aufbauen fonnen. Bon diejen 
Heilsgiitern, die unjere Schule bietet, diirfen wir unter feinen Um- 
ftanden etwas opfern. Unfere Sdjiiler find ebenjo verderbt, wie wir 
und unjere Vorfahren e8 waren. Sie fonnen aud) nur durd) diefelben 
Mittel gerettet werden. Deshalb gehdren ReligionSunterricdt und 
drijtlide Erziehung 3u dem unverduferlidjen Bejtand einer dhrijt- 
lichen Gemeindejdhule, und nur die Sehule fann als fonjervativ in 
crijtlidem Sinne gelten, die in diefen Dingen ihre hodhjten Kleino- 
dien erblidt. Daraus wird fic) ergeben, dak man dem Religions- 
unterridt nicht nur einen hervorragenden Blak auf dem Stunden- 
plan einrdumt, jondern da man aud) dariiber wadt und, wenn 
notig, dafiir fampft, daB binreidend Beit angefegt wird, um ibn 
griindlid) betreiben 3u fonnen. Sd bin mir wobl bewuft, wie die 
Ronfurreng mit den Sffentlidjen Schulen, in die wir je langer, je 
mebr getrieben werden, e3 nabelegt, Zeit gu eriibrigen fiir die Facher, 
auf welde jene Sdulen da8 grépte Gewidt legen. Lajfjen wir, meine 
lieben Briider im Wmte, un$ ja nicht unfjer Biel verriicen! Hier 
fann ein redjter Ronjervati8mus unjern Sdulen zum gropten Segen 
gereicjen. 

Much in bezug auf den gu erteilenden Unterricht in den welt- 
Ticen Fadhern wird fid) der Ronfervati8mus oft alS fegenSreid er- 
weifen. MUlen fogenannten fads gegeniiber wird fic) der fonjervative 
Lehrer ablehnend verbhalten. Wielgejdhaftigfeit bedingt eine Ber- 
fplitterung von Beit und Rraft und wird unferer Schule nicht gum 
Vorteil gereidhen. Der Lehrer, der redjt den Wert einer Neuerung 
abiviegt und fich mit gangzer Rraft gegen alles ftemmt, twas ihm die 
Zeit zur Erreidung de3 Notighten bejdneidet, wird fener Gemeinde 
und Sdule den bejten Dienjt ermweijen. Er ijt rect fonfervativ. 

Mud) in begug auf die anguwendenden UnterridtSmethoden ijt 
ein gejunder Ronfervatismus am Plage. A rolling stone gathers 
no moss. 8 ijt fein Segen im Wusprobieren aller neuauftaudenden 
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Methoden. Unjere Schiiler find feine Verjudsfaninden. Che wir 
Daher in einem Fade eine neue Mtethode einjdhlageri, jollten wir die 
ebrlice itberzeugung gewonnen haben, dak wir auf die neue Weife 
unjer Ziel jdneller oder befjer erreiden fonnen. 


III. Der verfehrte, iubertriebene Konfervatismus. 


Der Konjervatismus fann jedod) aud) iibertrieben werden. Es 
ware eine grofe Torbheit, gu denfen oder 3u jagen: Gerade jo, wie 
unjere Schulen heute jind, auch was duferlide Dinge betrifft, miijjen 
fie unter allen Umjtanden bleiben. Das ware ein iibertriebener und 
deShalb faljder Konjervati8mus. Die aukerlice Verfajjung unjerer 
Schule ijt das Produft der Beit. Die Gegenwart fteht auf den 
Schultern der Vergangenheit. Sofern die Schule eine menjdlicde 
Cinridtung ijt, ijt jie unvollfommen und der Verbefferung fabig. 
3u Luthers Zeit und nod) lange nachher gab es feinen Rechenunter- 
richt in den Vol€sfdhulen. Sit e8 etwa eine verwerflice MNeuerung, 
dak wir ibn haben? 

Selbit in begug auf Erteilung de3 ReligionSunterridts ijt nidt 
alles beim alten geblieben. Wie find doch die Lehrbiicder fiir den 
Unterricht im Ratehismus und der Viblijden Gejchichte verbefjert 
worden! Dasjelbe gilt in wohl nod) hdherem Make von den Lehr- 
biihern in nidtreligidfen Fadhern. Da ift die beffernde Sand gar 
nicht 3u verfennen. Wie nun, wenn ein Lehrer trokdem aus Pietat 
oder verfnidertem Ronjervatismus immer nod an den alten, un- 
praftifden Lehrbiidhern fejthalten wollte? Wiirde der wirflid) da8 
Bejte jeiner Schule fucken? Hier gilt ficherlid) da8 Wort: ,,Priifet 
alles und da8 Gute behaltet!” CEs gilt hier, Scale und Kern, das 
Wejen der Sache und die Form, in die es die Zeit gefleidet hat, 3u 
unterjd@eiden. Die in den neuen Lehrbiidern befolgte Methode mag 
cine gang andere jein, ohne dak deShalb ein anderes Biel angejtrebt 
wird. Der Lehrer ijt nicht in rechtem Sinne fonjervativ, der nie 
iiberlegt, ob fich das Biel, da8 er anjtrebt, nicht aud auf andere, 
leichtere und ficherere Weije erreiden lieke — der eine Mnderung un- 
bejehen guriicfweijt, weil er da jahrelang anders gemadt. hat, und 
er ettoa im Seminar jo gelehrt worden ift. 

Saljdh ijt ferner der Ronfervati$smus, der der Seit, in der, und 
den Verhaltniffen, unter denen twir leben, fetnerlei Beadtung oder 
Riicficht fchuldig gu fein glaubt. Go teuer uns 3. B. die deutfche 
Sprache ijt, jo fornte doch die Beit wohl fommen, da eS toricht ware, 
den ReligionSunterricdht nod in der deuticen Sprache 3u erteilen. 
Wir wiirden e$ wohl beflagen, dak die Beitverhaltniffe diejes Opfer 
forderten, miiften e$ aber nidt3dejtoweniger bringen. Die Sprade 
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ijt eben auch nicht der Kern, fondern nur die Scale, in der wir unjern 
Sehiilern die edlen Heil3giiter bieten. Wie verfehrt ware e3, die 
hriftlide Schule 3u Triimmern gehen 3u Lafjen, weil wir den dhrift- 
Tichen Unterricht nicht mehr durd) da8 Medium der deuticdhen Sprache 
erteilen fonnten! 

&s gibt nod andere Seititromungen, die 3u wenden oder auf- 
gubalten nidt in unjerer Macht jteht. Sch erinnere an die Hand- 
Hhabung der Schulzucht, jpegiell an den Gebraud deS Stokes. tag 
man e3 alS eine Reaftion anjehen, die auf den friiher oder auch jest 
nod geitbten Dtigbraud) de8 Stoces gefolgt ijt; mag e3 das Bei- 
Spiel der Sreijdule bewirfen, die den Gebraud der Rute auperit 
einjdranft; mag man e8 auf die Verweidlichung in der Rinder- 
gucht iiberhaupt guriicffiihren: jo viel jteht fejt: die Seititrémung 
aud in unjern Gemeinden ijt gegen den Gebrauch de3 Stocdes. Nun 
haben wir ja ein flares GotteSwort, da8 den Gebrauch der Rute als 
Zudtmittel nicht nur rechtfertigt, jondern befiehlt. Wir laffen uns 
deshalb aud) das Redht nicht jo ohne weiteres nehmen, bei bejonders 
groben Berjiindigungen verbharteter Giinder davon Gebraucd 3u 
macden. Wenn wir indeffen bedenfen, wie die Beftrafung des 
Rindes oft 3u Hauje beurteilt wird, wohl gar in Gegenwart des 
Rindes, und wie dadurcdh) meiftens die heiljame Wirfung des Mittels 
pereitelt wird; wenn wir ferner bedenfen, wie oft fdon in unjerm 
gefithlvollen Seitalter rwegen erhaltener forperlider Siicdhtigung ein 
Rind -der Schule gang verloren ging: follte un$ das nicht veran- 
laffen, dariiber nachgudenfen, wie fich der Gebrauch de3 Stocées ein- 
jdranfen liege, ohne die Disziplin der Schule 3u locern? Oder ware 
e8 weijer, gur WAufredterhaltung unfjerer Schulordnung linfs und 
rechts Schlage auszuteilen, e8 treffe, wen e$ wolle, da3 im angebhen- 
den jungfrauliden Wter ftehende Madden jowoh! als den flegel- 
haften Sungen, wie die lieben Alten haufig taten? Sch jage: Wndere 
Seiten, andere Sitten. Wahlen wir aypere Strafen, foweit fid) das 
mit unjerm Getwiffen vereinbaren lakt. Der Lehrer itbt einen ver- 
fehrten Ronjervati8mus, der da meint, in diefem Stiic in den Fub- 
tapfen jeiner Vorfahren gehen 3u miifjen, unangefehen, daR er feine 
‘Schule leer priigelt. 


IV. Der redhte Liberalismus. 
Sot Dem bisher Musgefiihrten ijt nun jdon jtarf beriihrt worden, 
‘twas ic) mir al den vierten Punft meiner Arbeit gedadt hatte, nam- 
lich: Der rechte Liberalismus in unjern Schulen. 8 Lie® fich nicht 
permeiden, bei der Beleuchtung de$ verfehrten Ronjervati8mus von 
Dingen gu reden, die wir im Gegenjak 3u diefem wohl als rechten 
LNiberalismus bezeidnen miiften. 
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Xn welden Stiicen, die Lehrer und Schule betreffen, fann man 
pon einem erlaubten iberali8mus reden? 

Der Lehrer joll liberal jein im BVerfehr mit feinen Rollegen, 
namentlid) wenn er mit ifnen Dinge bejpridt, die das Wohl und 
Weh der Schule betreffen. Der rechte Liberalismus aufert fid) da 
fo, daR er ihre Anfidten aud) etwas gelten lat, jelbjt wenn er ihnen 
nidt zuftimmen-fann. Gr mag viel wiffen; deshalb find aber nod 
nidt alle andern Dummfspfe. Du vergibjt dir nicht8, wenn du aud 
dem Rollegen da8 Recht gugeftehjt, eine eigene Mteinung, eine eigene 
Anjdhauung einer Sache zu haben. Diefer Liberalismus ertweift fid 
bejonders jegenSreic) gur Erhaltung de8 Friedens, wo mehrere Lehrer 
an derfelben Schule arbeiten. Er fann aud) wobl geiibt werden, ohne 
die Wahrheit gu verleugnen und feine cigene Meinung mit dem Winde 
3u andern. 

Wud) in der Beurteilung feiner Schiiler joll der Lehrer liberal 
fein. Gind die Leijftungen eines Schiilers mangelbaft, fo foll nicht 
ohne weitere iiber ifn der Stab gebroden werden mit dem Urteil: 
,du bift ein Faulpels!” Biehe jeine Begabung in Betradt und die 
hausliden BVerhaltniffe, unter denen er vielleicht feine Arbeit tun 
mug. Vergif auch nicht, wie die Renntnis de3 Deutiden immer 
mehr {dhwindet. Daraus ergibt fid) einerfeits, wie jdwierig e8 aud 
dem willigen Rinde oft wird, deutide LeFtionen gut 3u Ternen. 
Andererfeits mag mandes Rind eine Sache wohl einigermafen ge- 
fapt haben, e8 wei fic) aber nicht geniigend im Deutfden auszu- 
driicen und wagt deshalb gar nidt gu antworten. €8 modten fid 
wohl ohne groke Mtiihe nod) andere Griinde finden laffen, die un 
gur Nacdhfidht ftimmen follten. 

Gine gleidhe Liberalitat [aR in Beurteilung jeines Betragen3 
walten! Jd) meine nicht, dak du fiinf gerade fein lajjen folljt. Wber 
findet nidjt da8 Betragen der Kinder oft feine Erflarung in der haus- 
lichen Erziehung? Cin Vater fagte mir: , Mein Rind foll dreijt fein; 
fo mag ich e8 haben.” Sift e8 da gu vertwundern, wenn ein foldes 
Rind fich fred benimmt, da das nidt nur dem Gefdmac feines 
eigenen alten %dam8, fondern auc) dem feines BVater8 entiprict? 
Ebenjo wird Yhnen aus eigener Erfahrung befannt fein, daf Kinder 
joftematijd gum Stolz, gur Ebhrjudt und zur Selbftrace ergogen 
werden. Ferner, was fieht und hort nidt mandes Rind von gott- 
Tofen Rameraden, mit denen eS taglich auf der Strafe verfehrt! Das 
alleS find Milderungsgriinde, die man mitunter dem jugendliden 
Miffetater gubilligen mug. 

Sn begug auf da8, twas der Lehrer in feiner Schule lehrt, darf 
fich, wie wir gefehen haben, feine Nadgiebigfeit nidt auf Dinge er- 
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ftreden, die in Gottes Wort fejtgelegt find. Yn weltliden Fadern 
mag fie jedod) fehr angebradjt fein. Da balte der Lehrer die Xugen 
offen und adjte auf die Fort{dritte, die auf padagogijdem Gebiet fort 
und fort gemadjt werden. €8 ijt gar nidt gu leugnen, dah aud 
Sdulmanner, die gar feinen Anfprucd) auf Chrijtentum erheben, in 
der Erforfdung de3 Wejens de8 Unterrichtsjtoffes, in jeiner Mug- 
barmadung fiir die Schule und in der Methode der Darbietung 
Grofes leijten. Wenn du nun diejelben Fader zu lehren hajt, dann 
fammile ein, wo etwas Gutes und Niigliches gu haben ijt, und fei 
nidt fo enghergig, dak du von einem Unglaubigen nidt mweltliches 
Wiffen Ilernen wollteft. Die Kinder diefer Welt find Flug, ja leider 
oft Eliiger alS die Kinder de8 Lidht8, wenn e8 fid) um Dinge handelt, 


: ~ die die Vernunft einigermagen erforjden und beherrjden fann. Der 








liberale, fortjdhrittliche Lehrer halt deShalb nicht gu ftarr an jeiner 
Methode, fondern jdenkt dem Worte erfahrener Sdulmanner ernjt- 
lide Beadtung. E8 hat fiir ihn Gewidt, wenn er in guten padago- 
gijden Zeiticdhriften liejt, wie man auf andere Weife beffere Erfolge 
ergielt hat al8 nad) der Methode, die er befolgt. Er beobadhtet de3- 
halb auch gern gejdidte Lehrer bei ihrer Arbeit, wohl wiffend, daz 
man da mitunter mebr lernt al8 aus dem Studium dicer Biicher. 
Was wir oben iiber die Gandhabung der Sdhulgucht gejagt 
haben — dah die Zeititrémung unjere Ausiibung derfelben beein- 
flufjfen fonnte —, gilt in nod) erhihtem take von Dingen, die die 
augerlide Leitung der Schule betreffen. - Sn begug auf diefe darf 
fic) der Lehrer nach dem Wort ridten: ,,Schicket eudh in die Zeit!” 
Derjenige Lehrer ijt in redhter Weife liberal, der tweije und in der 
Surdht Gottes abmwiegt, wie weit e§ fic) mit dem Gedeihen jeiner 
Sule vertragt, den Wiinjden feiner Ronjtituenten entgegenzu- 
fommen. Sd erwarte nidjt von ifm, daR er immer aus freiem Wn- 
trieb die Ynitiative ergreift. DMterft er aber, dak die Stimmung in 
der Gemeinde eine gewijje Neuerung verlangt, und fann er darin 
nichts Schadlides erblicen, fo wird er weije handeln, nicht erjt einen 
GemeindebejdhluzR abguwarten, der diefe Neuerung anordnet, fondern 
felbft den Borfdjlag dazu madden. Yc modte aber wohl verftanden 
fein, dak id) nicht jedem eingelnen entgegenfommen will, der irgend 
etwas eingefiihrt fehen modjte, was cr jeinem Sdeal, der Freijdule, 
oder einer andern al8 befonder$ fortidrittlid) geltenden Schule ab- 
gegucft hat. Wud) der liberale Lehrer wahrt hier feine Selbjtandig- 
feit. Wber er darf in erlaubten Dingen der Seititrdmung nachgeben, 
wo ein ftarres Fefthalten am Alten hodhjten$ dazu dienen fonnte, 
feine Stellung 3u untergraben. ier gilt mir da8 Wort: Seid 
flug wie die Sd&hlangen und ohne Faljd wie die Tauben!“ 
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V. Die Wedfelwirfung, die Konfervatismus und Liberalismus auf- 
einander andiiben. 


Dak eine Wedhfjeltwirfiung heilfam ware, fann nad dem bisher 
Wusgefiihrten feinem Brweitel unterliegen; denn jede der beiden 
GeijteSridhtungen in auSgepragter Gejtalt fiihrt gur Cinjeitigfeit. 
Wie feins der Temperamente eine ideale Wirfung hatte, wenn e 
ji) unvermifdjt vorfande, jo fonnte auch hier weder der jtarre Ron- 
ferbati8mus nod) der ungebundene Riberali8mus die germiin{dten 
Sriidte zeitigen. Dede diejer Geiftesridtungen ijt dazu angetan, 
der andern Biigel angulegen, ihrer verderbliden Wirfung entgeqen- 
guarbeiten. Der RKonjervatismus in feinen auperjten NKonjequenzen 
madt den Lehrer felbjtgeniiqjam, triibt jein Urteil in bezug auf die 
eijtungen anderer, macht ihn wohl gar Tieblo8 und eingenommen 
bon der Vorgiiglidfeit jeiner eigenen Arbeit. Cin wenig Liberalis- 
mus twiirde ibn da$ Gute erfennen lajjen, da8 fein liberaler Rollege 
bet jeiner Weije erreicht, und eine geredte Wiirdigung desjelben 
wiirde ihn vielleicht vor Tiberhebung bewabhren, wenn er feine eigene 
Wrbeit betrachtet. 

Wher auch der liberale Lehrer fieht oft mit Stolz auf feine 
Wrbeit; nur beurteilt er ihre Vorgiiglidfeit unter einem andern Ge- 
fichtSpunft. Cr meint, mit einer gewiffen Geringfdhagung auf den 
fonjervativen Lehrer bliden zu diirfen, weil deffen Methoden nidt 
fo modern find al8 die bon ihm befolgten. Wenn er fich der Miihe 
unter3zige 3u fehen, welde Rejultate die von ihm veradhteten Mtetho- 
den erzielten, weld) woblunterridtete, harafterfejte Leute fie hervor- 
bracte, und wenn er damit jo mande Produfte unjerer modernjten 
Erziehungsfunjt vergliche, wiirde er vielleidt feine Wnjpriice auf 
ein geredjte3 Mak reduzieren. 

Den ultrafonjervativen Lehrer beherrjdht eine franfhafte Furdht, 
e8 fonnte ihm etwas von feinen emjigq gebiiteten Sdhagen verloren 
gehen. DeShalb lagt er jich nicht herbei, einer vorgefdlagenen snde- 
rung irgendwelche ernjtlide Beacdhtung 3u fchenfen. Sede Nenerung 
ijt ihm eine ,,gefabrlice” Neuerung. Er tragt jdlieplich bei feiner 
Arbeit eine Rappe wie die Monde im Mtittelalter bei ihren Mabhl- 
zeiten, damit nicht bei einem Blicf auf de$ Nachbars Teller fic) der 
Neid bet ihnen regte. Cine jolche Abgefdlojjenheit gegen daS Geijtes- 
leben der Seitgenofjen, da8 fid) nun einmal nidt in foldhe Feffeln 
fchlagen lat, bedeutet Stillftand, ja Riidgang. Cine gejunde Dofis 
LiberaliSmus wiirde dem verfndderten Pedanten geigen, dak eine 
Veraltung unter Umftanden ebenjo gefabrlid fein fann wie eine 
Neuerung. 

















Konfervatismus in feinem Gegenjak zum Liberalismus. 861 

Der ultraliberale Lehrer dagegen neigt aur Hliicdhtigfeit und 
Oberfladhlidfeit. E8 fehlt ihm mitunter an der ndtigen Selbjtandig- 
feit. €8 gejcieht bet ihm leicht, dak er von Zeititromungen fortge- 
riffen wird, die ihn von jeinem Siele abtreiben. Bor lauter Sucht 
nad) Neuerungen fieht er da8 Gute nicht, da8 er von feinen Vatern 
iiberfommen hat, und da8 fiir alle Zeit einen bleibenden Wert haben 
wird. Gr jteht in jteter Gefabr, da8 gute Alte fiir das sweifelhafte 
Neue gu opfern. Wie erfprieblich miigte e8 jein, wenn diejem un- 
rubig Bormwartstreibenden etwas von der iiberlegenden Rube des 
Konjervativen eingeimpft werden finnte! Der intime Umgang mit 
fonjervativen Rollegen, ihr Beijpiel und ihr Rat fonnten da viel- 
leicht befrudtend twirfen. 

Wenn zwei jo verfdieden geartete Lehrer an derjelben Schule 
arbeiten, Herrjdt felten ein erquiclides Verhaltnis vor. Die Gegen- 
fage follten fich ja ausgleichen; einer jollte bom andern Iernen. Aber 
durd) Schuld des alten Adams reiben fich in den meijten Fallen die 
Gegenjagke aneinander, jehr gum Nadhteil der briiderlicen Cinigfeit 
und de8 Wohles der Schule. 

Wie ftellen fich denn unjere Gemeindeglieder 3u den beiden hier 
in Gegenjag gejtellten Richtungen? Die Glieder der LQandgemeinden 
find in der Regel vortwiegend fonfervativ. Yn den Stadten dagegen 
herrjdt meijten8 da8 fortidhrittlicje Element vor; doch hat auch hier 
jede Gemeinde eine groke Anzahl Glieder, namentlich altere, die dem 
Ronfervati3mus huldigen. Gie find aber felten die Wortfiihrer, fon- 
dern da8 meijte Gacern beforgen die Fortichrittler, die oft meinen, 
das Ei deS Rolumbus gelegt 3u haben. 

Much in der Gemeinde fonnten und follten beide Ridtungen 
heiljam aufeinander einwirfen. Day fie e$ nicht tum, ijt leider oft 
Schuld der Lehrer. Wenn Lehrer beider Ridtungen an derjelben 
Schule arbeiten, werden fie leicht fuden, Xnhang unter den Ge- 
meindegliedern 3u gewinnen und Propaganda fiir ihre Wnjdauungen 
gu macden. Der RKonjervative verjdreit den Liberalen al einen un- 
perftandigen Neuerer, und der Liberale findet den Ronfervativen riic- 
ftandig. So wird der Streit nidt lange auf fid) warten laffen. ,,€8 
follte nidt, liebe Briider, alfo fein!” 

golgt in einer Gemeinde ein liberaler Lehrer auf einen fon- 
fervativen, jo wird er ja auch wobl ofter$ mit jeinem Vorganger fon- 
frontiert werden, aber er hat e8 dod) verhaltni8makiq leicht; denn 
das Neue findet immer leidhter Anflang. Sechlimmer ijt der Ronjer- 
pative daran, der in eines Liberalen Fuptapfen treten foll. Er wird 
einen jdtveren Stand haben. Die Leute find fchwer zu bereden, dak 
e8 nicht Riicidritt bedeutet, wenn man 3u niidternen, bewabhrten 
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Weijen guriidfehrt. Sn dem einen wie in dem andern Halle follte 
der Nachfolger ja die Vorjdriften de3 achten Gebots nicht aus dem 
Wuge verlieren, wenn er Gemeindegliedern gegeniiber die Arbeit 
jeines Borgangers beurteilt. 

Helfe uns Gott, awijden Konjervatismus und Liberalismus die 
goldene Mitteljtrabe gu treffen! Er gebe un8 erleudtete Mugen, 
lebendig gu erfennen, wae unfern Sdulen in Wahrheit gut und 
heilfam ijt! €r gieke auch den Geijt der Demut, der Liebe und 
deS FriedenS in unjere Sergen, damit wir alle in rechter briider- 
lider Cinigfeit den Bau feines Reidhes fordern, den er un8 durd 
unfjern Beruf in Gchulamt aufgetragen hat! Das walte Gott! 

%. WM. Cheif. 





The Composition. 





Together with many of my colleagues I have had the privilege 
of giving courses in the writing of compositions. As was the most 
natural method of procedure, I looked about to find a suitable text- 
book. I had then the by no means novel experience of being unable 
to find one that suited my needs. Without exception, the more than 
twenty-five books examined seemed to look upon the composition 
as a mere mechanical exercise. No initiative was given for the 
development of individuality. Passages of noted stylists, Macaulay, 
Stevenson, Addison, and others, were given plentifully as examples 
for imitation. 

It is true that, if a child can cultivate a style similar to Macau- 
lay, it is quite probable that he will be able to do fine writing. But 
who will wish to read him? Or is it necessary that all be cast in 
the same mold? That which makes us read the above-mentioned 
authors, or any author, is his individual style. How quickly do we 
consign to oblivion any man whom we deem guilty of plagiarism ! 
Should we, therefore, cultivate that dependence in our children? 
Nay, is it not better to proceed from the view-point that the com- 
position is a work of art, and, like any other art, depends for its 
development on the individual? The essence of the art of com- 
position is its individuality. 

May we digress a moment and view the meaning of art? of 
its purpose? The purpose of any work of art is to present to us 
the view of those phenomena that we all observe, in a manner that 
brings to clearest expression the salient features of those phenom- 
ena. This criterion of art holds good with every art. Is it not 
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the purpose and method of music, of painting, sculpture, poetry, 
drama, and the composition? What is music but an individual’s 
interpretation, in sound, of his view of an emotion or sentiment? 
The individual beauty in which the composer expresses his inter- 
pretation is the measure of his greatness. In painting, is not the 
method of the great masters the same in essence? Do they not 
express in the pigment of their palets their view of the commonly 
observed phenomena? I shall not weary the reader by drawing 
similar analogies in the other arts, as they are apparent and easily 
found. 

The subject of this paper is literature, or, more particularly, 
the synthetic branch of that art, the writing of literature, or the 
. composition. That brings us to the nature of the problem, if we 
grant that the laws that govern the other arts are significant in 
this field, too. The problem is, How can we teach the writing of 
compositions so as to conserve and develop the individuality of 
the pupil ? 

In solving this problem, we might best begin by having a com- 
mon ground of a mutual understanding of the term “composition.” 
By “composition” I mean the expression of the impressions of 
a writer, a pupil. I feel that this expression of the meaning of 
the term will serve to make the problem clearer. It now becomes 
the art of the verbal expression of an impression. 

I need hardly recall to the reader the means of obtaining im- 
pressions. But it is remarkable that so few text-writers in this 
field avail themselves of the means of impressions as the basis for 
the development of the writing abilities of the pupils. The com- 
position is, or should be, on the part of the pupil, a relation of 
the effects upon his five senses of a phenomenon. This is to my 
mind the first great error in the teaching of the composition. Too 
little, if any, stress is laid upon the development of the use of these 
God-given senses. 

Closely following upon the first error, and in a measure re- 
sultant thereupon, is the second error. It is the failure to develop 
a working vocabulary. Words are the bricks with which our com- , 
position-house is to be built. Teachers should always bear this in 
mind. Not long ago a popular magazine made a word-list the 
test of efficiency. In this field we must realize that words, words, 
and more words are the material with which we work. It would 
be a poor teacher who failed to realize that arithmetic is largely 
the relation and function of numbers and quantities; that history 
is the relation and function of facts in the development of nation- 
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ality or a race; and that composition and grammar are the relations 


and functions of words in the expression of ideas. How often, in 
grammar particularly, have we been compelled to listen to‘careless 
definitions of the parts of speech! The teacher who fails to impress 
upon his pupil’s mind that the parts of speech are words, that sen- 
tences and the parts of sentences are groups of words expressing 
ideas or thoughts, respectively, is laying the foundation for per- 
functory work in language and even in the other branches. 

The first thing to stress is, therefore, to assist the pupil in 
the acquisition of a good working vocabulary. The question, then, 
suggests itself as to the method of bringing this about. Two meth- 
ods are suggested. In a measure we can adopt the method of a good 
foreign-language teacher. In Latin particularly, but also in other 
foreign languages, pupils are required to commit to memory word- 
lists daily. A modification of this method will be found in the 
intelligent use of a good reader. A teacher should in his prepara- 
tion and work in that reader assure himself that the child is able 
to use every word in an assigned lesson correctly. It is not sufficient 
for the child to know the definition of every word, but it is essential 
that he be able to use each word. in sentences independently of the 
context. Many teachers require this work, but neglect the little, 
monosyllabic, words. I have seen products of such teachers’ classes. 
They are able to read, define, and sometimes use long and uncom- 
mon words correctly, but hesitate and stumble over some little 
preposition or other word. 

The second method is more fascinating, because in it we can 
begin to make use of the pupil’s conceptions. This method is based 
upon the development of the psychological concept. The children 
should be taught to observe objects in the classroom or other places. 
These objects are all concepts, some specific, some general. In each 
case the child should be asked to list all the attributes of this con- 
cept as they strike his senses. It is well to begin with the sight- 
sense first. Naturally all concepts do not react upon all the senses, 
but they practically all react on two senses. So the teacher must 
see to it that each sense is brought into play, and that its impres- 
sions are properly recorded. If the concept selected is a specific 
one, the pupils should be taught to name the general, and finally 
as many as possible of the specific as are available. If the concept 
is general, the component specifics should be mentioned, and the 
attribute-lists should in some way show the difference among the 
specific concepts of a general concept. It is hardly to be expected 
that the teacher will stress both methods as far as they can be 
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developed, and, besides, local conditions of environment, size of 
the school-staff, etc., enter into the thoroughness with which this 
work can be done. Some of both should, however, be done. 

The next question which presents itself is, When shall we 
begin with this work? It is hardly possible to begin too early. 
I am almost ready to say that it should be begun in the first school- 
year, but at all events no later than the third year. The teacher 
in the lower grades, yes, even in the higher grades, can make this 
work the basis of many an interesting game. I feel that most 
teachers seek opportunities to teach through games. This is one 
of the most effective teaching games I know. 

_. After a year or two of cataloging work, the children should 
‘be taught to group the ideas in sentences, to write simple sentences. 
If he begins with a single concept, he will be surprised with what 
dispatch the children begin, and the ease with which they are able 
to tell just what they feel. There will be none of the often noticed 
stiffness about their work. Before I began to organize my ideas 
in this field, I spoke to one of my colleagues. He had a ten-year-old 
son, notoriously deficient in composition work. He waxed enthu- 
siastic over the prospect of teaching composition effectively, and 
this boy was the first victim of his father’s experimental zeal. On 
my table at the time were some peaches. The father gave his boy 
one to look at. He was asked to tell in single words all that he 
could see about the peach (sense of sight). The boy did so, hesitat- 
ingly at first, but more fluently later. The senses of smell and 
sound were next invoked without avail. The boy was then asked 
to touch the peach and to tell how it felt (sense of touch). Finally 
he was told that he could eat the peach. Since the boy had long 
ago made up his mind that he would gladly do that, he complied 
willingly. He was asked to describe the taste of it, and did about 
as well as anybody in describing tastes. A week later the father 
sent me a composition written by the boy. It wasastudy. Proceed- 
ing along the same lines, to-day the boy is quite an effective writer, 
because he is natural, and has a vocabulary suitable to his subject. 

So far I have shown how this method will suffice for one type 
of composition work — the descriptive composition. For myself 
I divide all compositions, all literature in prose, into three major 
divisions: the description (still life), narration (action), and the 
exposition (argumentation and explanation). On analysis, are not 
these but different forms of description? In the first or simplest 
form we tell what impression some thing in still life makes on our 
senses; in the second we tell the effect upon the same senses of an 
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action or occurrence; in the third we describe the impression on 
our minds of certain logically ordered ideas. Therefore, the method 
remains the same for all forms. 

Having been adrift for more than two years, hopelessly seeking 
an effective method based on a text-book, I determined to try this 
method. The results in my classroom more than justified its intro- 
duction. I do not doubt that much remains to be done in this field, 
and that more capable men may eventually improve this method. 
But I still have to find one that is an improvement on it. 

I also hold that the use of this carries with it benefits noticeable 
in all other branches of school-work. It makes the teacher think 
clearly, and through him the children will be compelled to think 
clearly. Once the habits of careful observation, clear, concise think- 
ing are inculcated, they will have a marked effect on the progress in 
the other work and gratifying compositions. 

HERMAN H. Brase. 





Fit to Fight. Are You a Slacker? 


By Tuomas D. Woop, M.D., College Physician and Professor of Physical 
Education, Teachers College. 





This is a challenge to students and teachers. . 

Health is an abundance of life. Have you as much of this 
invaluable capital and commodity as you can reasonably get and 
helpfully use? If not, you are a slacker of one kind. 

Physical fitness means sufficient physical ability and power 
for the excellent performance of the tasks you are doing, or the 
tasks that may be demanded of you; not simply enough to be 
acceptable to you, but enough to be acceptable to the world. 

Physical fitness means as much ability and power as your coun- 
try considers necessary and satisfactory; and the standards of the 
nation with reference to physical fitness as well as to other kinds 
of fitness for life, for citizenship, are increasing and crystallizing 
with great rapidity in these days. 

Human beings are, in physical fitness (on the average), the 
lowest in the scale of living things. Physical fitness, however, 
is as indispensable to mankind as to other creatures. 

Physical fitnes is as indispensable in peace as in war. 

Physical fitness is as indispensable for adults as for children, 
for women as for men, for brain-workers as for manual workers, 
for students and teachers as for everybody else. 
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Have you as much of health, of physical fitness, as you can get 
and maintain by intelligent, conscientious, and faithful effort? 
If not, you are a slacker — and ‘a kind of slacker that will be in- 
creasingly unpopular, and more held to account as the days go by. 

Are you fit to fight—in the cause of civilization, of recon- 
struction, of education, of national and world progress? The Allies 
are fighting for victory, for human freedom, for the safety of 
democracy, for the termination of all wars, so far as mortal com- 
bats between human beings and armies are concerned. But war 
and fighting must still continue against the common, universal 
enemies of mankind — against ignorance, disease, selfishness, irre- 
sponsibility, wastefulness, inefficiency. 

As students you are being trained with special privilege and 
opportunity for leadership in this great army of democracy. As 
teachers you are preparing and being prepared for officers’ com- 
missions in this great war for the fundamental and permanent 
values of humanity. Are you physically fit to fight in this 
campaign ? 

Our trained men fight the enemy in Europe. They are superb 
fighters. They are as near 100 per cent. in body, mind, and 
morale for war as human means can train and keep them. Yet 
in the first great draft 29 per cent. of the young men of this 
nation were rejected for physical defects. The great majority 
of the young men accepted for the training-camps improved so 
strikingly in health, vigor, and general physical fitness that they 
astonished themselves, their families, and even their officers. After 
the war these same fighting men are coming back with new stand- 
ards of life, of fitness, of patriotism, for their fellow-citizens as well 
as for themselves. When that time comes, are you going to be up 
to their standards? 

Our young women are relatively, and, on the average, no more 
healthy and physically fit for the fight of life, for citizenship, than 
our young men; in some essential qualities, apparently even less 
so; and very little is being done for them. Yet our young women 
would show just as much improvement in physical efficiency with 
suitable training as have the young men in the great military camps. 

As for the children, 75 per cent. of the schoolchildren of 
America have physical defects which are potentially or actually 
injurious to health and destructive to physical fitness. Most of 
these defects are remediable, but most of them are also being waste- 
fully neglected. Our present educational program is seriously and 
inexcusably deficient, not only in the provision for removal of de- 
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fects, but also in even more positive, constructive measures for 
the inculeation of habits of healthful living and for the develop- 
ment of complete physical fitness. 

How about the health and physical fitness of teachers? Ac- 
cording to their own testimony, at least 30 per cent. of them are 
below a minimum health standard. Of teachers who have taught 
five years or more, 30 per cent. are in poorer health and less fit 
physically than they were when they began to teach. While some 
of the conditions which lower the physical fitness of teachers are 
beyond their powers of personal control, still the gain in physical 
fitness, within the control of the teachers themselves, would, if 
demonstrated, make an astounding showing. Ninety per cent. of 
the teachers are living well below the level of physical fitness attain- 
able by them. Where do you stand? Do you belong to the 10 per 
cent. of physically fit teachers? Perhaps— but the chances are 
nine to one that you do not. 

However, physical fitness is not everything. It is not the main 
goal of life or of education. It is not even always immediately 
essential to what is finest in mind, personality, and character.. 
Some of the great men of history have accomplished deeds of im- 
mortal distinction in spite of pain and physical disability. How- 
ever, nothing in such lives can be interpreted in defense or praise 
of physical weakness or unfitness. It must be conceded that 
physical fitness is a fundamental requisite for the completeness. 
and best in life. 

By what signs, then, may you conclude that you are physically 
fit? Here are some of them: — 

1. A sense of physical well-being. This means that you should 
feel a zest and satisfaction in mental and muscular effort; an in- 
terest and joy in work and recreation, kept in sensible proportion 
and balance; and a freedom from pain — for this inevitably inter- 
feres with clear thinking, concentrated effort, and effective work. 

2. A feeling of being refreshed and recuperated on rising in 
the morning after a customary night’s rest, and a feeling of healthy 
fatigue as bedtime approaches. The hang-over of fatigue in the: 
morning, experienced by so many students and teachers, should be 
escaped from as fast as possible. On the other hand, a feeling of 
intellectual keenness and brilliancy in the late evening should be 
viewed with suspicion. It is an auto-intoxication of the nerves. 

3. Enjoyment of wholesome food, including a moderately 
good appetite even for breakfast. To begin the day’s work without 
a fairly nourishing breakfast is just as sensible as for a steamer 
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captain to stoke his furnaces with the chopped-up wood-work from 
his vessel. This extraordinary expenditure of fuel may, in both 
cases, be necessary in rare emergencies, but it is highly extravagant 
and, moreover, harmful to the internal architecture of the man 
as well as to the ship. 

4. Body-weight maintained at about the proper standard for 
height and age. A person who is 10 per cent. or more under 
standard weight is probably undernourished, and to some extent 
deficient in energy and endurance. The individual who is more 
than 10 per cent. above standard weight is carrying burdensome 
“excess baggage,” which is apt, with advancing years, to prove 
a handicap to health or, perhaps, to life. 

5. Elimination from the intestinal tract. This should take 
place at least once daily. 

6. Freedom from persistent worry. This is one of the most 
destructive influences upon life, health, and physical as well as 
mental fitness. 

If you are honestly intent upon being physically fit, what 
should you do? 

1. Admit to yourself the limitations upon your health, if such 
have been imposed upon you by ancestral influence and your own 
past life; but do not because of these be discouraged, or excuse 
yourself for being a health-slacker. Then do the best you can 
with what you have.. The health accomplishments of some deli- 
cate children and adults make up notable chapters, even if unre- 
corded, of heroic human achievement. 

2. Free yourself from physical defects that are wholly or at 
least partially remediable, which may lower your physical fitness. 
A thorough health examination of the human machine and advice 
at least once a year for children and adults detect flaws, will im- 
prove power, prevent disease save doctor bills, lengthen life, and 
increase happiness. The eyes, ears, and teeth should be especially 
looked after. Defective eyes and ears may obstruct mental develop- 
ment, injure the general health, and produce serious social and 
economic loss. : 

Defective and neglected teeth have caused more physical dete- 
rioration of this nation than the use of alcohol — and no minimiz- 
ing of the harmful effects of alcohol is here either stated or implied. 
Unrecognized teeth abscesses and diseased tonsils cause a majority 
of all cases of rheumatism and neuralgia, as well as some other ills. 
Infections absorbed through the teeth and tonsils produce an alarm- 
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ing proportion of organic heart defects. No sentiment or super- 
stition should prevent the removal of diseased tonsils. Correct 
your physical defects before they cripple you. 

3. Eat regularly. Eat slowly. Eat patriotically in accord 
with the rules of the Food Administration. 

Eat some hard food for the sake of the teeth. Eat fresh, raw, 
or green food for the chemical needs of the body. Eat meat or eggs 
only once a day. . 

Avoid undereating and underweight. Avoid overeating and 
overweight. 

Eat lightly of easily digested food when tired, excited, or 
anxious. 

Drink three to five glasses of water a day outside of meal-time. 
Never drink when there is solid food in the mouth. 

Finally, before putting food into the mouth, always wash your 
hands. 

4, Spend eight to nine hours in bed every night. Very few 
can maintain physical fitness with less than eight hours in bed daily. 
Many students and teachers will add much to productive efficiency 
by devoting nine hours to sleep and rest each day. Sleep out-of- 
doors when you can. Sleep as nearly as possible in outdoor air at 
all times. Outdoor air is the most valuable tonic known. It is 
also the cheapest and the most neglected of all tonics. Do not ex- 
pect to sleep and rest well at night unless the body and extremities 
are warm. 

If you are wise, you will also lie down for a ten to twenty 
minutes’ rest near the middle of the day, if possible. Forty-five 
per cent. of 1,400 teachers in New York State testify that one 
of the most unhealthful school conditions affecting them is the 
lack of a place in which to rest or lie down during noon inter- 
mission. \ . 

5. Spend at least an hour a day in recreation and exercise, 
outdoors, if possible; and it is possible, with few exceptions, even 
in stormy weather, if you plan intelligently enough. 

Take exercise that is enjoyable, and vigorous enough to require 
deep breathing and to open the skin pores. 

Exercise daily not only the extremities, but also the trunk of 
the body, even if you have to do briefly, in addition, some gym- 
nastics indoors. 


6. Acquire and maintain a good posture: weight over the 
balls of the feet; chest forward; abdomen back; the back not 
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hollowed too much; the top of the head held as high as possible 
without fatiguing strain. 

Seventy-five per cent. of students and teachers have faulty, 
weak postures. Posture reflects: and helps to determine mental 
attitude and efficiency as well as bodily fitness. 

Avoid weak or fallen foot-arches. Wear as healthful shoes 
as your rationalized hygienic sense will permit. 

7. Take a cool tub, shower, or sponge bath each morning before 
breakfast. Use a coarse towel, and flesh-brushes, as the vigorous 
friction of the entire body surface is of great value. Twice a week 
take a warm cleansing bath at bedtime. 

8. Attend to the evacuation of the intestines daily and with 


: ~ absolute regularity. Constipation is the most common of all phys- 








ical ailments. It is the trench-disease of sedentary workers. 

Constipation produces auto-intoxication (self-poisoning) of 
the body, and may also cause headache, indigestion, biliousness, 
and other disturbances even more serious. Avoid constipation by 
drinking sufficient water, eating bulky food and fruit, and taking 
regular, vigorous exercise. Avoid medicines for constipation, if 
possible. However, as a last resort, take a mild laxative rather 
than retain the poisonous waste matter in the body. 

9. Get some form of mental as well as muscular recreation 
regularly. Cultivate some hobby for an avocation. Cultivate and 
preserve the play-spirit. This is the best elixir of youth for 
teachers. 

10. Avoid worry as you would avoid the plague. 

Worry injures the nervous system, and is mentally harmful. 
Worry depresses the bodily functions, disturbs the secretions, and 
endangers the vital organs. 

Worry decreases the resistance of the organism against some 
forms of communicable diseases and infections. Everywhere, worry 
is destructive and disintegrating. 

Be cheerful. Be unselfish. Preserve a sense of humor. Culti- 
vate your imagination. Be determined to keep physically fit, but 
don’t worry about your health, of all things. 

If you are not well, if the condition of the machine disturbs 
you, get expert advice. 

Remember! if you are in fairly good condition, if you are 
living hygienically, if you are not worrying, hard work will not 
hurt you. It is the unhealthful living and the worry that do 
the harm. 

It is the confident belief of the challenger in this message that 
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no measure has been here advocated which will not more than repay 
for the time and effort expended. The wise investor will draw his — 
dividends in the currency of improved physical fitness, increased 
efficiency, and a general satisfaction with his work and his world. 
Health coupons, too, are payable not merely on quarter days and 
at the year’s end, but hourly throughout a long life. 

. Teachers College Record. 





Foreign Languages in the Elementary School. 





Only 19 cities out of 163 of 25,000 population or over report- 
ing to the Bureau of Education teach foreign languages below the 
seventh grade of the elementary school, according to a statement 
just made public. In 12 of these cities German is the foreign lan- 
guage taught; in three cities German, French, and Spanish are 
all taught in the elementary grades; in one city German, Italian, 
and Polish; while in the three remaining cities the languages 
taught to elementary schoolchildren are French and Spanish, alone 
or in combination. In a few cities the foreign language is taught 
in all grades, from the first to the eighth; in others the instruction 
does not begin until the fifth or sixth grade. The number of 
elementary schoolchildren taking German ranges from 40 in one 
city to 22,000 in another. ; 

Few of the superintendents who replied to the Bureau’s inquiry 
favor the teaching of German or any other foreign language in the 
lower elementary school, though many of them believe thoroughly 
in foreign-language study for students in higher schools. A Cali- 
fornia superintendent says: “I was in doubt before the war. I am 
becoming convinced now that our public schools should teach ‘one 
nation, one language, one flag.’ The teaching of a foreign lan- 
guage below the seventh grade is a sentimental hold of the old 
country on Americans of the second generation.” An Illinois super- 
intendent says: “The public schools should not assist in perpetuat- 
ing a foreign language in the home and foreign view-points in the 
community.” An Iowa superintendent is careful to explain that 
German is taught in the elementary grades in his schools because 
“German-American grandparents and many parents demand it.” 

A typical condition is that in Baltimore, Md., where the intro- 
duction of German as a subject of instruction in elementary schools 
in 1874 was partly due to the fact that there were a large number of 
German private schools in which the atmosphere was entirely Ger- 
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man. By the,introduction of German into the public schools the 
private schools were eliminated, and the children gradually came 
under the influence of American ideas. In this city the superin- 
tendent reports that “The number of pupils taking German has been 
reduced, so that now German is taught only in a few instances in 
the seventh and eighth grades.” In St. Louis instruction in German 
in the elementary schools was discontinued in the 80’s. In Cin- 
cinnati, agitation against the continuation of German in the schools 
has resulted in the reduction of the number of children study- 
ing German in the grades from 13,800 in 1916—17 to 7,000 in 
1917—18. German has been taught in all grades of the elementary 
schools of Cincinnati for seventy-six .years. 

In its statement regarding the situation the Bureau makes the 
following suggestions: “There is general agreement among edu- 
cators and public men, both in this country and abroad, that there 
should be no interference with existing high school and college pro- 
vision for the teaching of German; that a knowledge of the German 
language is more important now than it was before the war. The 
upper elementary grades, especially where organized in the Junior 
High School, may quite properly offer foreign languages, including 
German; but educators generally lock upon the teaching of foreign 
languages in the lower elementary grades as of very questionable 
value.” — Bureau of Education. 





Weihnadten im Lied. 





Das charafteriftijhe Merfmal unfjerer Weihnadtsgejange ijt die 
{chlidte Cinfadhbeit in Wort und Weije, jo daz fie auch da8 Rind in- 
Haltlich und gefanglic& leidt erfagt. Wir befigen gurgeit einen reicjen 
Shak von Weihnadtsliedern. In Ermangelung einer eigenen deut- 
{den Weihnadhsdidtung hatte da8 MNtittelalter nur lateinijde Weih- 
nadt8gejange. €8 ijt das Verdienjt Luther, dem deutiden Volfe 
eine ganze Ungabl diejer lateinifden Gejange in feine Putterjprade 
iiberfegt gu haben. ,,Qun fomm, der Seiden Heiland” ijt die Tiber- 
fegung de8 pradtigen ,,Veni Redemptor gentium“ de8 gréften 
iederdidters de3 Mittelalters, AXmbrofius. Eine andere Bearbei- 
tung de8 gleidjen Somnus liegt vor in dem Lied ,Romm, Heiland, 
Nofegeld” bon Frand. Einen gewijjen Vorflang einer echt deutfdjen 
Weihnachtspoefie enthalten die Gejange eines Prudentius. Unter den 
iibrigen, 3um Teil ebenfall$ auf lateinifdher Grundlage beruhenden 
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Liedern Luthers nehinen die beiden ,Der Tag, der ijt fo freuden- 
rei)” und ,,Gelobet fetjt du, SEfu Chrijt” den widhtigiten Blak 
ein neben dem von ifm 1535 gedidteten ,Vom Himmel hod”. 

Der Dichter Heinrid) Sujo befingt da8 Wunder der heiligen 
Nadht in den jechlicter Worten: WIS mie die Sonn’ durdfcheint 
da8 Glas mit ihrem flaren Scheine und doch nicht verjehret da3, 
fo merfet allgemeine: 3u gleider Weil’ geboren ward von einer 
Nungfrau rein ind gzart Gottes Sohn, der werte. Das Heil ijt 
unjer aller. Gi, du jiiker SEfu Chrift, dak du Mtenfdh geboren bift, 
bebitt’t un$ vor der Holle.” Mad einer Chronif de3 elften Sabhr- 
hundert8 ftimmten die Scoffen von Aachen in der Chriftnacdht in 
Miinjter einen Lobgefang an. gum Lobe de8 HErrn Chriftus. Cin 
andereS Lied der damaligen Beit hebt folgendermaken an: ,,€r ift 
gewaltig und ftarf, der gu Weihnadt geboren ward.” Wus dem fiinf- 
3zehnten Sahrhundert jtammt da8 Lied ,,€8 ift ein’ Rof’ entfprungen”. 

Hrihgeitig find aud) die Weihnadtsauffiihrungen in Deutfdhland 
iiblicd) gewefen. Die bei den Feiern gebraudjlidjen Vieder haben fic) 
gum Teil nod erhalten. Wus diejen AWuffiihrungen find hervorge- 
gangen die Lieder: ,Den die Hirten Lobten fehre“ von Pratorius, 
»in dulei jubilo, nun finget und jeid froh’, ,,ofeph, lieber Sofeph 
mein, bilf mir miegen mein Rindelein”. CEntfpredjend den BVeran- 
jtaltungen find die Lerte fehr einfad) gehalten, wie dies Luthers 
,Som Himmel hod” gu erfennen gibt. Cine Angahl Weihnadts- 
lieder verdanfen wir dem Kantor gu Yoadhims8tal in Bohmen, 
Nifolaus Herman. Das befanntejte feiner Lieder ijt ,obt Gott, 
ibr Chrijten allgugleih”. Bu Paul Gerhardts Zeiten machte fidy 
fdjon eine Ubweidung der Weihnadhtsdidjtung bemerfbar. Genti- 
mentale Sc&hwarmereien griffen Plak, bis Hierin eine Wandlung gum 
Belferen eintrat. Gellert8 fdhines Lied ,Das ijt der Tag, den Gott 
gemadt” ijt heute noch febr beliebt. 

Unfere Dichterfiirjten menden ihre Mtufen ebenfalls dem Weih- 
nadtSliede gu. Goethe befang ,Die heiligen dret Rinige”. Sdenfen- 
dorf fang ,Brid an, du fchdnes Morgenlidht”. E€. Mt. Arndt dicdtete 
Der heil’ge Chrift ift fommen”. Riidert fang ,De8.fremden Rindes 
heil’ger Chrijt”. 

Wer nennt alle die groken und Fleinen Poeten, die da8 Wunder 
der Geburt unjer$ Heilandes bejungen und den Scag der Weihnadhts- 
poefie bi8 fcjier in’ Unendlice vermehrt haben? Won den Rinder- 
fiedern entfallt der Ldwenanteil auf Wilhelm Sey. Wufer ihm feien 
angefiihrt Chriftoph bon Sdmidt (,,3hr Rinderlein, fommet!”), Ser- 
mann Rletfe (,,. Am Weihnadhtsbaum die Vidter brennen”), Soffmann 
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pon Fallersleben (,Set willfommen, Weihnadhtsmann”), Yohann 
Daniel Falf (,0 du frobhlide, o du felige, qnadenbringende Weibh- 
nadtszeit”), Unjdiig (,0 Tannenbaum”) und Philipp von Bartid 
(, Morgen, Kinder, wird’s was geben”). Das befanntejte aller Werh- 
nadjtSlieder ijt wohl daS am heiligen AWhend 1818 gedichtete und 
fomponierte Lied Stille Nacht, heilige Nacht”, mweshalb wir jeiner 
etwaS mehr gedenfen wollen. Gn dem fleinen Stadtden Oberndorf 
im Galgburger Land lebten ein Bfarrer und ein Organift, die ein 
Herz und eine GSeele waren. Bor Weihnadhten 1818 dichtete der 
Hilfsprediger Sojeph Mohr diefes innige Viedden. Er hat damals 
nist geabnt, weld) reidhen Schak ifm da8 Chriftfind damit in den 
Mund gelegt hatte. Er zeigte fein Mtujenfind dem Lehrer und 
Organiften Franz Gruber, um fiir ein mufifalijdes Gerwand fiir 
den Chrijtgejang gu bitten. Und fo jdhenften beide zunachjt ihrer Ge- 
meinde da8 Herrlide Lied, daS nun Gemeingut der gangen Chrijten- 
Heit geworden ift. 





Vermijdtes. 





Teacher Shortage in Porto Rico.—“Since the United States 
entered the war, we have lost 233 of our most efficient men teachers, 
who have entered the military service,” writes Commissioner of 
Education Miller, of Porto Rico. “Schools opened for a ten-month 
school-year August 5, but we have many positions vacant. We are 
doing the very best we can with the means at hand, but the work 
suffers from a lowering of efficiency. We have not been able to 
secure a single teacher of manual arts from the States this year, 
and most of the good Porto Rican teachers of this subject are now 
reserve officers or in training. In our rural schools alone we had 
730 changes last year with the resultant loss of efficiency. Low 
salaries, perhaps even more than war conditions, cripple our work.” 

“Only the School Public.”— The Truth-Teller quotes the 
following from the New York Evening Telegram of July 8, 1918: 
“Dr. Lewis P. Crutcher, of Long Beach, a practising physician and 
president of the Board of Education there, wants to see the health 
of the children protected, but is opposing pending legislation which 
would permit the State to invade the home and usurp the place of 
the parent in the most sacred relations of life, saying, ‘It is the 
school that is public, not the child.” The Truth-Teller adds: 
“That is a striking and a true remark, but the question is a vexed 
one. The growth of paternalism is something to be decried. In- 
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vasion of the home for such purposes savors more of Germany or 
Russia than of America. Education of illiterate, non-English 
speaking parents to the fact that the enforcement of penalties for 
breaking the laws and ordinances is unfailing is the only alter- 
native for the un-American home invasion.” We recommend the 
words of Dr. Crutcher to all who are engaged in educational and 
social work, especially to those who are now planning for the reeon- 
struction after the war. Any apparent improvement of conditions 
achieved by the violation of the sanctity of the home will, in the 
end, be found to militate against the spirit of true Americanism. 
Being at war, we are now not in a deliberative mood. This is 
not the time to attempt to introduce radical changes; no one 
should try to foist his peculiar views on his fellow-citizens at this 
season. Let the lawmakers apply themselves to the business of 
the war till peace is restored. Then, when our vision will again 
be clear and our minds calm, we will sit down and reason together 
on changes that might prove desirable. Let us take heed lest we 
lose at home what we are fighting for abroad. As to the sugges- 
tion of the Truth-Teller, — yes, the present laws should be strictly 
enforced; but that is not the cure. Americanism means training 
the citizen to obey from choice and not under compulsion. This 
process is, indeed, slower, but eventually more effective. The right 
training of the young will soon produce a marked improvement. 
In this the parochial school is rendering the State a valuable service. 
Northwestern Lutheran. 





Literarijdes. 


COMPREHENSIVE BIBLE HISTORY for Lutheran Schools in 
the words of Holy Scripture. With illustrations, maps, and 
notes. Concordia Publishing House, St. Louis, Mo. 276 pp., 
5X74. Price, 80 ets., postpaid. 

This Bible History comprises 70 stories each from the Old and the 
New Testament. The compilers followed the King James Version. All 
proper nouns are furnished with diacritical marks, the same that are 
used in the Oxford Bible editions. -There is also a “Key to the Pronuncia- 
tion of Proper Names.” A great help to the teacher as well as the pupil 
are the numerous subheads, printed in italics, at the head of each para- 
graph. The book is profusely illustrated, a good*selection having been 
made, and the maps are clear and accurate. 

The publisher gives the following splendid inducement for the in- 
troduction of the book in our schools: “In order to encourage a general 
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introduction of this book in the schools that need it, we suspend the rule 
under which ‘introduction’ and ‘exchange’ prices are granted only when 
introduction means the replacement of another publisher’s text by one of 
ours. With this particular book we shall grant special ‘introduction’ price 
in all cases where the Comprehensive Bible History is introduced to replace 
any other Bible History, irrespective of language or publisher; also, we 
shall grant ‘exchange’ prices for as many copies of other Bible Histories, 
published by other publishers or ourselves, as will be offered for exchange, 
irrespective of condition of the old copies, provided, however, that old 
books offered for exchange must be copies of superseded books that were 
in actual use up to the time of such exchange, and by the pupils for whom 
the new books are desired. We rely on the good faith of those — usually 
the principals or teachers or superintendents of the respective schools — 
that negotiate the purchase. Our ‘introduction’ and ‘exchange’ prices are 
quoted on application, and are granted once, and once only, to any one 
school or Sunday-school.” 

Since it is evident that we must employ the English language as 
a medium of instruction not only, as heretofore, in the elementary 
branches, but also in religion, which is of the greatest importance for 
the future of our Lutheran Church, congregations and teachers should not 
fail to introduce this Bible History into their schools. W. C. K. 


Rirdhengefangbud, fiir evangelifd-lutherifde Gemeinden ungeanderter 
Augsburgifder Konfeffion, darin de3 fel. D. Martin Luthers 
und anderer geiftreiden Lehrer gebraudlidjte Rirchenlieder 
enthalten find. Concordia Publishing House, St. Louis, Mo. 
520 Geiten 3145, in Reiniwand mit Golbdtitel gebunden 
(TCA). Breis: 75 Cts. 

Sir den Weihnacdhtstifdh ift nun auch das Tajchenformat de3 neuen 
Gefangbuch$ herausgefommen. Wie fdjon friiher bemerft, lagt fich das neue 
Buch neben dem alten ofne Stérung gebraucjen. Wer das neue Buch gu 
haben twiinfcht, muk da bei der Beftellung ausdriicflich bemerfen. 

W. C. K. 

Ausgewahlte Lefeftiide fiir Oberflafien. 48 Seiten. Concordia Pub- 
lishing House, St. Louis, Mo. ‘Srei3: 10 Ct8. portofret; in 
Partien billiger. 

Diefes Heft joll den Stoff in unfern Lefebiichern ergdngen und erz 
tweitern. Die Auswahl, beforgt von einem Komitee der Chicagoer Lehrer- 
fonfereng, ijt eine treffliche, wietwohl der Regenfeni nicht verjtehen fann, 
twarum nod) immer in den naturgefdidtliden Stiiden europaijde Tiere ufiv. 
beriidfichtigt. werden. und nicht unfere. Was ein ,,Dorndreher” ijt, diirfte 
felbjt den meijten Lehrern hier unflar fein. &. &. 


BEREA BIBLE CLASS LESSONS 1917—1918. Concordia Pub- 
lishing House, St. Louis,;Mo. Price: 10 cts.; in 100 lots, 
8 ets.; in 1000 lots, 7 cts. 

Seems to be an excellent little manual of Catechism and Bible History 
study combined. By just giving questions and pointing out Bible-texts, it 
certainly makes for such searching of the Scriptures as the Bereans, in 
the Bible, are commended for. G. E. 
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PROPHECY AND THE WAR. By Th. Graebner. Concordia Pub- 
lishing House, St. Louis, Mo. Price, 50 cts. 


A much-needed polemic against Russellites, Adventists, and other 
Chiliasts who are displaying a pernicious activity to show how all details 
of this present world catastrophe have been foretold in the Bible, thereby 
causing uneasiness and apprehension also in other churches. The author 
convincingly shows up the folly and unscripturalness of such procedure, 
and, under the last two headings, “Figures and Symbols,” and “The Scope 
of Prophecy,” gives information that may be useful for Bible-students 
also in other connections. G. E. 


LUTHERAN SOLDIERS’ AND SAILORS’ BULLETIN. Issued 
by the Lutheran Church Board for Army and Navy. Pub- 
lished the 15th of every month. Subscription 50 cts. per an- 
num in advance. 


Though the announcement of this periodical appears here for the first 
time, the Bulletin is not a newcomer. It made its first appearance in 
December, 1917. Besides camp news written by our camp pastors from 
their different fields of activity, and a list of the camps with the Missouri 
and Wisconsin Synod camp pastors, the Bulletin contains illustrated 
articles of our mission-work in war time, short essays on religious sub- 
jects, etc. Subscriptions are to be addressed to the Editor, Rev. Karl G. 
Schlerf, 809 City Hall Square Bldg., Chicago, Ill., and all checks are to 
be made payable to the Lutheran Church Board for Army and Navy. 

M. L. 


GREAT RELIGIOUS AMERICANS. By Rev. Wm. Dallmann. 
Bound in cloth. Northwestern Publishing House, Mil- 
waukee, Wis. Price: Single copies, 25 cts.; 12 copies, $2.40; 
100 copies, $15.00. Order from Concordia Publishing House, 
St. Louis, Mo. 

This book is well adapted for supplementary reading in Christian 


day-schools and as a Christmas gift for the pupils of Sunday-schools. 
W. C. K. 


THE ANCIENT WORLD. A Compendium of Ancient History for 
Christian Students. By Karl Koehler. X + 43 pp., 12mo., 
paper-cover. Northwestern Publishing House, Milwaukee, 
Wis. Price: Single copies, 25 cts.; $2.50 per dozen. 

Readers of modern general histories know how studiously the authors 
avoid or ignore anything approaching a Christian view-point of history, 
4. e., the fact, that history is a partial unfolding of God’s Providence. This 
small compend seeks to remedy this deficiency, especially for students of 
history in Christian schools, lower as well as higher. It is therefore 
a welcome addition to historical literature; for while the instructors, no 
doubt, supplement the history texts in use by showing up the correlation 
between sacred and profane history, the student had nothing in print to 
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help him along. So, while there are a few debatable statements con- 

tained in the booklet, the compend can be recommended to all Christian 

students of history as a much-needed supplement to their history texts. 
G. E. 

A GUIDE TO THE STUDY OF THE BIBLE. For Sunday-school 
Teachers and Bible Classes. By J. Sheatsley, A.M. Lu- 
theran Book Concern, Columbus, O. Price, 75 cts. Order 
from Concordia Publishing House, St. Louis, Mo. 

A helpful book for the Sunday-school teacher and for studies in Bible 
Classes, giving instruction in the various chapters on: “The Bible as 
a Whole; The Bible in Its Parts; Lands and People of the Bible; The 
Institutions of the Bible.” It contains interesting reading for all Chris- 
tians and good material for the parochial school teacher. W..C.k, 


OUTLINES OF BIBLICAL HERMENEUTICS. A Handbook for 
Students of the Word. By George H. Schodde, Ph. D., D. D. 
Lutheran Book Concern, Columbus, O. 1917. Price, $1.50. 
Order from Concordia Publishing House, St. Louis, Mo. 

Table of Contents: “The Bible as the Object of Interpretation. The 

General Principles of Hermeneutics. Special Hermeneutics.” A scholarly 

written handbook, helpful to all students of the Biblical truths. 

W. ©. EB. 


THE GIFT OF HEALING. By J. Sheatsley. Lutheran Book Con- 
cern, Columbus, O. Price, 10 cts. 
A useful pamphlet when one does not know how to meet the fallacies. 
of Christian Scientist propaganda, which, strange as it may seem, now 
and then succeeds in leading even Lutherans astray. 


Gebetbiidhlein fiir die Rleinen. 15 Cts. PRAYERS FOR LITTLE 
ONES. 15 cts. Lutheran Book Concern, Columbus, O. 
Diefe Gammlungen von RKindergebeten, meijt in Reimen, ift gufam- 
mengeftellt bon Lehrer G. V. Conrad. Gie find fehr wohl gu gebraucjen in 
den unterjten Graden der Schule, in der Gonntagsfdule und vor allem aud 
im Gaus. Ginband und Ausftattung find in Anbetradt de Preifes gut. 
G 


LUTHER’S SMALL CATECHISM. English-German Text, with 
Questions and Answers. By Dr. J. M. Reu. Wartburg Pub- 
lishing House, Chicago. Price, 35 cts. 

A new explanation of Luther’s Small Catechism, in simple language, 
by the well-known theologian of the Iowa Synod. It is shorter than most 

others, having only 92 pages, 46 for either language. G. E. 


MYERS’ GENERAL HISTORY FOR COLLEGES AND HIGH 
SCHOOLS. Revised Edition. Ginn & Company. 

In these momentous times, when history is made faster than it can 

be written, indeed than can be written in a hundred years, history books 

appear in the market in rather rapid succession, or new editions of older 
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‘ones. No doubt, this war will give a great impetus also to the study of 
history. Most histories appear in several volumes, and nearly all school- 
texts at least in two, Ancient and European history. Myers’ history is 
in one volume and is a very satisfactory and usable text. It follows largely 
on the lines of Andrae’s histories, but is written and gotten up in a more 
pleasing and interesting manner. While intended for colleges and high 
schools, it no doubt can be used in the eighth grade. Typography, illus- 
trations, and maps are of a uniform high standard. While not subscribing 
to every statement contained in it — with what book could one do that? — 
we earnestly recommend it to any teacher or school looking about for 
a good history text for self-instruction or for the hands of the pupils. 
G. E. 
HOLY NIGHT. A Children’s Christmas Service. Compiled by 
H. F. Bade and Th. Struckmeyer. 15 pages. Concordia Pub- 
lishing House, St. Louis, Mo. Price: Single copies, 5 cts., 
postpaid; dozen, 40 cts.; 100, $2.75, f. 0. b. St. Louis. 

Gine neue englifhe Weihnachtsliturgie, und givar eine, die gang in den 
BVahnen einhergeht wie unfere alten deutjden Liturgien fiir da3 heilige 
Chrijftfeft, fomohl mas Snhalt und Aufbau der Katechefe als auch Auswahl 
der Gefange — e3 find namlid die altbeliebten — anbetrijft. Der Preis 
ijt fo niedrig geftellt, Dak er Unjdhaffung einer geniigenden Angahl gur Ver- 
teilung im Rinbdergottesdienft ermoglicht. 


OUR BOYS. Dedicated to the Army and Navy. Arranged for 
Mixed Quartet and for Male Quartet. Both arrangements 
presented to the Publishers with permission to publish. 
Words and Music by Herm. M. Hahn, Op. 39. Concordia 
Publishing House, St. Louis, Mo. Price, 10 cts. 

In the September number of the ScHULBLATT the original form of this 
composition, a solo for medium voice, was reviewed. Both arrangements 
for mixed quartet and for male quartet, are now to be had in one piece 
of sheet music. M. L. 


HErr, gehe mit! BE THOU OUR GUIDE! Gemifdter Chor und 

Orgel. Sehr leichtes und eirfacdes Strophenlied. Preis: 

15 Cts. netto; Porto ertra. Bu begiehen bom RKomponijten, 

Prof. Fr. Reuter, 126 N. Washington St., New Ulm, Minn. 

Die Chorftiic erfdien feinergeit im fedhjten Heft de3 ,Gangerboten” 

bom Romponijten al3 Gologefang. Der deutfdhe Text ijt bon Paftor O. R. 

Hiifchen, der englifde von Pajtor F. W. Hergberger verabfapt. Der vier- 

ftimmige Gab ift fo leicht, Dak auch weniger gefdulte Chore die Ciniibung 

DiefeS fchinen StiiceS unternehmen fonnen, gumal e3 mit einer Orgel- 

begleitung verfehen ijt. Chor und Orgelbegleitung umfaffen gwei Druc- 
feiten. Der Text befteht aus drei Verfen. - M. ®, 


BE OF GOOD CHEER. Words and music by Ralph J. Schulz. 
Published by the Composer, Hinsdale, Ill. Price, 25 cts. 
Order from Concordia Publishing House, St. Louis, Mo. 
A patriotic song for medium voice, which is easily learned. M. L. 
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U. 8S. A. ANTHEM FOR EVERY AMERICAN HOME AND 
SCHOOL. By J. P. T. Kirsch. Price, 10 cts. Published by 
the Composer, 5487 S. Marshfield Ave., Chicago, Ill. 

A song in march tempo for patriotic celebrations, to be sung with 
raising and waving of flags. The usual discount is given when ordered in 
quantities. When ordering, state whether arrangement for male voices, 
for mixed voices, or for women’s or children’s voices is wanted. M. L. 





Altes und Denes. 





Juland. 


Lutherifde Theologieftudierende. Ym Lutheran fejen wir: ,,Die Wus- 
ficht, dDaB die Bahl der Pajtoren gunehmen wird, ift in der Lutherifden 
Kirde giinjtiger alS in andern Gemeinfdjaften. Won der Gefamigahl der 
Gtudenten aller chriftliden Seminare im Lande (12,501) befanden fich 
lebteS Sahr 1176 in unfern lutherifden Seminaren, twas etiva ein Zehniel 
der Gefamtgahl darjtellt. Das bedeutet, dak die littherijde Rirde einen 
GStudenten auf je 2000 Kommunionberedhtigte auf ihren Geminaren hat, 
twahrend die itbrigen proteftantifden Rirden bloR einen auf 3500 Rom- 
munigierende haben.“ Godann wird gegeigt, wie e3 damit in den ein- 
gelnen lutherijden Gynoden ausjieht, wobei erflart wicd, dagR die Synodal- 
fonfereng mit einem Gtudenten auf je 1500 Rommunionberedtigte an 
erfter Gtelle ftehe. Obgleich fich nun die Iutherifdhe Kirche in diefer Hin- 
ficht in einer giinftigeren Lage befinde als die andern proteftantijden Ge- 
meinfdaften, fo tvird tmweiter hervorgehoben, diirfe man doch nicht aufer 
adt laffen, dag auch die lutherifde Kirche nicht genug Prediger ins Feld 
ftelle, Da e3 auch bet ihr iiberall an Arbeitern febhle. 

Theological Seminaries of the United States.— Dr. Hood,. of 
Atlanta, has compiled some rather interesting figures concerning the 
theological seminaries of the United States. The number of such schools 
is 169. The Roman Catholics have 28; Lutherans, 25; Presbyterians, 23; 
Methodists, 22; Baptists, 15; Episcopalians, 14; Disciples of Christ, 11; 
Congregationalists, 10; the remainder, 24. There are in these schools 
12,051 students and 1,422 teachers. The property is worth $24,321,211, 
and the endowments amount to $40,395,681. Their libraries shelve 
2,720,136 volumes. The chief centers of theological instruction are Mas- 
sachusetts, New York, New Jersey, Virginia, and Illinois, and the largest 
percentage of seminaries is found in New England and in the Middle States. 
There are large districts in the South and West where no such institutions 
are to be found. — Lutheran Standard. 


KRiigang von Predigtamtsfandidaten. Yn einem Blatt der Presbyte- 
rianer tourbden folgende Behauptungen aufgeftellt: SGowohl im BVerhaltnis 
gur BVevolferung de Landes als aud) im Verhaltnis gur Zabhl der Romz- 
munionberedjtigten ift die Bahl der Paftoren in unferm Lande guriic- 
gegangen. Wabhrend jahrlid 4000 RKandidaten der Theologie ins Amt ein 
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treten miiffen, tenn die Zabl der Pajftoren auf der bisherigen Hohe erhalten 
bleiben foll, haben famtliche theologifdjen Geminare hiergulande in den 
legten Yabren jahrlich nur 2800 Randidaten ins Amt entlaffen. 
(8. u. 2%.) 

Miffionsfdulen. Die Obiofynode betreibt das Werk der Negermiffion 
in drei Staaten: Marhland, Miffiffippi und Wabama. Ym gangen hat fie 
in diefen drei Staaten 285 Sehiiler in den Gonntag3fdulen und 675 Shiller 
in den Miffionsfdhulen. — Die Kirde Schwedens treibt Miffion im Zululand, 
in Rhodefia und unter den Tamulen in Yndien. Yhre 253 Sdhulen hatten 
auf ihren Lijten 14,896 Kinder. M. L. 

Luthers KatedhiFmus ins Kurdifde itberfest. Der Lutherijcdhe Moham- 
medanermiffionar 2. O. Foffum, der mehrere Yahre unter den twilden Kurz 
den in Gautfchbulaf, Berfien, arbeitete, aber infolge de3 Volferringens 
gendtigt tourde, nach Amerifa guriidgufehren, hat Luthers Keinen Ratechid- 
mus ing Kurdifde iiberfebt und lakt ihn von der Syro-Arabian Press, 
7 Main St., Minneapolis, Minn., drucen. (Miff.-Taube.) 

The Educational Directory of the United States of 1917, lists 
625 colleges and universities. The Bureau of Education at Washington 
called for a statement of student enrolment for 1916 and 1917. Three 
hundred and ninety-three institutions gave full replies. A comparison of 
the two enrolments shows, at least in part, the effect of the war upon 
the higher institutions of learning. Colleges of agriculture dropped 
34 per cent.; colleges of engineering, 18 per cent.; colleges of mines, 
25 per cent.; colleges of education: men, 30 per cent.; women, 3 per cent.; 
colleges of architecture dropped 20 per cent.; colleges of law, 41 per cent.; 
dentistry, 20 per cent.; theology, 26 per cent.; pharmacy, 12 per cent.; 
commerce and business, 10 per cent.; journalism, 33 per cent.; forestry, 
51 per cent. (Higher Education Circular, No. 6.) 


Cine grofe fatholifdhe Univerfitit foll in der Nahe der Stadt Chicago 
erricjtet werden auf einem Grundftiid, das Ergbifchof Mtundelein bon Chi- 
cago gefauft hat. M. L 

Ausland. 


Our Schools in China. —To start our schools after Chinese New 
Year (this year on February 11) is never easy. This year it was doubly 
difficult, because of the threatening political situation between the North 
and the South, whose forces are massed along the southern boundary of 
our state. When your missionary was looking for children who would go 
to school, one business man pointed to the opposite side of the street and 
said, “In those five houses there is not a single woman or child left.” And 
when he wanted to get into the Chiao Chia Hang school, it was almost 
necessary to pound in the door, for the proprietor was the only member 
of the family left, and he was sick abed. The Chinese have good reason 
for removing their families when soldiers are fighting in the neighbor- 
hood. Nevertheless, the schools had to be opened, and in view of the 
critical situation special pains had to be taken. Many a day, although 
the throat was hoarse from saying, “Nimen yo hsiao haitsi yao san hsio?” 
(“Have you small children who want to go to school?”), there was not 
a single child gained; for mere promises to send carry no weight with us 
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any more. The Chinese is the most polite person in the world. Even 
an eighty-year-old widow will often tell you, “Yes, when we have children, 
we will send them.” The only way to know whether they really are in 
earnest is, when they begin to inquire minutely into the plan of studies 
and haggle over the hsio fei (schdol-money). Then they generally mean 
business. And, by the way, here you often meet with strange questions. 
‘They inquire about the school-money, and you meekly say that for a be- 
ginner it is 7 tias er (62 cents U.S. gold) for four months. And then your 
inquirer goes on to ask, “How about pen, ink, and books?” That is, 
“Will those be furnished for the 62 cents?” “And whose rice is the boy 
to eat?” “And who is going to furnish him clothes?” These questions 
are not as foolish as they sound. There have been missions here that 
have furnished these things, and that had to do it to get children. But 
we are not doing this. We fully realize that, small as the sum is, some 
find it very, very hard to pay that, and we often wish we could find 
a plan to help the very poor without pauperizing the others. Most of 
our children, however, pay more. In the Hai Sheo Si school they pay 
$1.45 and sometimes even $2.90, and this is according to the present 
course, where gold is cheap. Still we have ultimately had the joy of 
seeing over one hundred pupils enrolled again, although every one of them 
knows that to come to us means to chi daoli (eat religion) and to tso 
Uibai (worship God). May all of our readers help us pray daily that the 
instruction of these little heathen children may be conducive to their 
eternal welfare! 
Hankow, China. E. L. ARNDT. 


Conference of Australian Lutheran Synod Teachers. — The an- 
nual meeting was held at Vectis during Easter week. The conference 
opened on Tuesday. With one exception all members were present. A prof- 
itable and enjoyable time was spent. Mr. Lehmann read an instructive 
paper on “How to Teach a New Song to Children.” Mr. Schueller demon- 
strated with some splendidly drawn-up time-lines how to construct aids 
for teaching history. On Wednesday morning the children assembled for 
the morning session, during which the resident teacher gave his colleagues 
an opportunity to examine his methods of teaching. The Bible-story for 
the morning was “The Youth at Nain.” Thereupon followed the ordinary 
subjects of the curriculum according to schedule. In the afternoon an 
interesting discussion on the practical work of the morning took place. 
‘On Thursday morning Mr. Lange ably demonstrated how to make use of 
‘blackboards in preparing for the day’s work. This brought the delibera- 
‘tions to a close, and in the afternoon the members left for their respective 
‘-homes, no doubt, all with feelings of thankfulness to Him whom it has 
‘so far pleased in His mercy to frustrate all attempts at robbing us of 
one of our most sacred rights: to give to our children such an education 
‘as demanded of us by our conscience. May He be with us in the future 
‘as He has been in the past! May He also, in His own good time, again 
restore, in regard to the education of our children, full religious liberty in 
‘all the States of our country! — Australian Lutheran. 

Why the World Needs Mission-Schools. — “Educate — educate — 
educate,” says the Anglican Bishop of Madras, India. And well he may; 
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for, with the exception of China, India stands at the head of the list of 
illiterate nations. About 94 per cent. of her people can neither read nor 
write. China stands one point ahead of India, averaging 95 per cent. 
illiteracy. In China only one out of every twenty-five children is in 
school. In Mexico about 80 per cent. and in South America 69 per cent. 
of the people are illiterate. Even Europe is not fully educated. The 
percentage of illiteracy in the different countries is as follows: Belgium, 
12.7; France, 14.1; Italy, 37; Russia, 87.3; Greece, 57.2; Bulgaria, 65.5. 
Except in Germany, government schools are inadequate to care for the 
needs of primary education in all the countries of Europe where we are 
at work. In spite of the excellent public school systems established by 
the United States, 55 per cent. of the people in the Philippines are still 
illiterate, and three-fifths of the children of school-age are not in school. 
Porto Rico is still 66 per cent. illiterate, and Hawaii 26 per cent. Japan 
has reduced her illiteracy to only 8 per cent., though her educational 
system is not only antichristian, but to a great extent antireligious. As 
for Africa, her ignorance is so wide-spread that there are not even any 
statistics of her illiteracy. The primitive African must be taught, from 
the bottom up, everything that goes into the making of Christian civiliza- 
tion. But how about our own United States? Of the foreign-born white 
people more than 12 per cent. are illiterate; of the negroes, over 30 per 
cent.; of the Indians, over 45 per cent.; of the Chinese, over 15 per cent.; 
of the Japanese, more than 9 per cent. — Lutheran Pioneer. 


Was Ariftlide Sdhulen im Heidenlande tun. Nachdem D. Cdward 
Lincoln Smith fiirglic) von einem Befude auf Ceylon guriicgefehrt tar, 
fedhrieb er: ,Qm Yaffna-Dijtrift, wo die amerifanijden Mifjionare feit 
Hundert Sabren in aller Geduld den Gamen de3 Cvangeliums ausgeftreut 
haben, und too heute 11,000 Kinder in den Miffionsfdulen find, flagen 
Die Heidenpriejter, dag ihr Volf an Treue gegen die Beremonien und Ver- 
binbdlicfeiten deS alten Glaubens guriidgehe, und dak dad jebige Gejchlecht 
in auffallendem Mae von der Treue der Vater und Gropvater abmeiche. 
Die lirfache diefeS WeehjelS fann mit dem Worte .Miffionsjchulen’ ange- 
geben twerden. Die Hindu glauben, dak der Game, den die Miffionslehrer in 
Die Hergen der Heinen Kinder pflangen, den Glauben der Jugend im Lande 
untergrabt. Daher hat fich eine Tatigfeit entwidelt in der Griindung von 
heidnijden Dorfichulen, Hochfchulen, Colleges und gugleich eine bittere 
Oppofition gegen die Miffionsfdulen.“ Vit das nicht cin gutes Beugnis 
fiir die chriftlide Gemeindefdule? (Luth. Kirchengeitung.) 

Mount of Olives to Be Site of New Hebrew University. — The in- 
stitution is to be founded by the Zionist societies of the world. While 
primarily for Jews, it will be open to students from all nations, Zionist 
authorities announce. Present plans include a school of liberal arts and 
sciences and a school of medicine. Other branches will be added as the 
university grows. The institution will be opened as soon as conditions 
in the Holy Land permit. An attempt will be made to use Hehrew as the 
classroom language. — Northwestern Lutheran. a 





